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What is School Wide Positive 

Behavior Support? 

 

 

 

 

• What do these terms mean to you? 



 

 

 

School Wide Positive Behavior 

Support is…. 

 
 

 

• School Wide systems of support that 

include proactive strategies for defining, 

teaching and supporting appropriate 

student behaviors 



 

Your Campus/Site 

 

• What Behaviors, at Your Campus/Site, 

Concern You Most? 

• List the top 5 



 

 

 

 

The Challenge – Why Do This? 

 

 

 

 

• Surgeon General’s Report 

• Antisocial Behavior is Increasing 

• 12 – 22% of Youth Under 18 Need Mental Health 

Services 

• Risk Factors 

– Antisocial peer networks 

– Reinforced deviancy 

 



 

 

Developmental Pathways 
 

 

• Early Starters (early first arrest, 

family/childhood issues) – Worse Long 

Term Outcome 

• Late Starters (late elementary or middle 

school) - Less at Risk, Better Long Term 

Outcome 



 

What Are Long Term Outcomes if 

Intervention is Not Provided? 
 

• High School Dropout 

• Delinquency 

• Substance Abuse 

• Mental Health Problems 

• Family Violence 

• Employment Problems 

• Relationship Problems 

• Early Death  

 



Examining Problem Behaviors 
 Insubordination, noncompliance, 

defiance, late to class, nonattendance, 
truancy, fighting, aggression, 
inappropriate language, social 
withdrawal, excessive crying, stealing, 
vandalism, property destruction, 
tobacco, drugs, alcohol, unresponsive, 
not following directions, inappropriate 
use of school materials, weapons, 
harassment 1, harassment 2, 
harassment 3, unprepared to learn, not 
following directions, parking lot violation, 
irresponsible, trespassing, disrespectful, 
banned items, failure to complete 
homework, disrupting teaching, 
uncooperative, violent behavior, 
disruptive, verbal abuse, physical abuse, 
dress code, other, etc., etc., etc…..  

• Exist in every school 

• Vary in intensity 

• Are associated w/ 
variety of 
contributing 
variables 

• Are a concern in 
every community 



 

 

What Can Happen in Schools 
 

• High Rates of Reactive Management 

– Suspensions, expulsions, detentions, etc. 

• Disproportionality 

– Race, Special education, Gender 

• Low Academic Achievement 

• Lack of Behavioral Capacity 

• Negative School Climate 



 

Reactive vs. Proactive 
 

• Reactive Responses are:  

• Predictable 

• Remove Student 

• Remove Ourselves 

• Assign Responsibility for Change to 
Student or Others 

• In Short – Provide Relief! 

 



Science of behavior has taught 

us that students…. 

• Are NOT born with “bad behaviors” 

• Do NOT learn when presented contingent 
aversive consequences 

……..Do learn better ways of 
behaving by being taught directly & 
receiving positive feedback…. 
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Primary Prevention: 

School-/Classroom- 

Wide Systems for 

All Students, 

Staff, & Settings 

Secondary Prevention: 

Specialized Group 

Systems for Students 

with At-Risk Behavior 

Tertiary Prevention: 

Specialized  

Individualized 

Systems for Students 

with High-Risk Behavior 

~80% of Students 

~15%  

~5%  CONTINUUM OF 

SCHOOL-WIDE  

INSTRUCTIONAL &  

POSITIVE BEHAVIOR 

SUPPORT 

 ٭



Major Components  

1. Identify a Number of Clearly Defined Behavioral 

Expectations for the Campus 

2. Treat Behavior like Academic Skills – Directly Teach 

Students How you Expect Them to Behave 

3. Develop Lesson Plans for Teaching Behavioral 

Expectations 

4. Formulate a School Wide Reward & Acknowledgment 

System 

5. Develop an Action Plan for Approaching Discipline & 

Behavior for the Year 

6. How? A Team Guides the Process – That’s You! 



 

Tasks to be Completed – 1st 2 Days 

• Complete a Self Assessment & Set Priority 

Goals 

• Identify a Number of Clearly Defined 

Behavioral Expectations for the Campus 

• Develop Lesson Plans for Teaching Those 

Expectations 

• Schedule Times for Teachers to Teach Them 

 



 

 

  

• Formulate the Foundation of a School Wide 

Reward & Acknowledgment System 

• Develop an Action Plan for Approaching 

Discipline & Behavior for the Year 

• Agree on a Schedule for Your Team to Meet 

Regularly 

• Develop a Plan for Assessing the Entire Faculty 

and Getting them On Board 

• Rules Posted in all Common Areas 



 

 

Critical Success Factors 
 

• Committed Champions 

• Ownership by Multiple Parties 

• Management Support 

• On-going Technical Assistance & 
Support 

• Infrastructure Development 

• Build for Sustainability 



 

Thank You! 
 

• Contact Information:  

• (209) 482-2318 

• melium@pacific.edu 
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Day Two 

Is Praising Bribery?? 



Sprague & Golly (2004) Best Behavior: Building Positive 

Behavior Supports in Schools 

 

1. Shouldn’t Children at this age know what is 

expected? 

2. Praising feels unnatural. 

3. Isn’t Praise manipulative and coercive? 

4. Isn’t it bribing? 

5. Won’t students come to depend on tangible 

acknowledgements? 

6. Shouldn’t rewards be for special achievements? 

7. Token economies etc. cost too much!  

8. Do students in Middle and high school still need 

acknowledgements? 

 



Sprague & Golly (2004) Best Behavior: Building Positive 

Behavior Supports in Schools 

 

Intrinsic or Extrinsic Motivation? 
 

• What is the pathway? 

– External control precedes internal control 

– Children need years of external control before internal 

control takes over 

• In elementary, you may never see the “internal” 

effects 

– At-risk children tend to favor short term, low value 

rewards vs. longer term, high value rewards 



Sprague & Golly (2004) Best Behavior: Building Positive 

Behavior Supports in Schools 

 

 

Social Bonding (attachment to others) and 

Appropriate Behavior 
 

• Experiences that socially bond the student to a group engaged 
in overall appropriate behavior patterns are essential to the 
establishment and maintenance of prosocial behavior patterns 
in that student. 

• Social bonding (school attachment, being part of the 
community and it’s standards of conduct) tends to restrain 
problem behavior by increasing the cost of engaging in it. 

   
Gottfredson, D. C. (1990). Changing school structures to benefit high-risk youths 



Sprague & Golly (2004) Best Behavior: Building Positive 

Behavior Supports in Schools 

 

Implications for Schools 

 

• A culture and climate that promote membership 

• This bonding gives the student something to lose when 

engaging in unacceptable behavior (his/her friends won’t like 

them, etc.) 

   
Gottfredson, D. C. (1990). Changing school structures to benefit high-risk youths 



Sprague & Golly (2004) Best Behavior: Building Positive 

Behavior Supports in Schools 

 

What does the research indicate? 
 

• Intrinsic motivation is affected by  

– The interest value of the task 

– The student’s relationship with the teacher 

• Students will come to “depend” on 

extrinsic motivation if 

– It’s too predictable 

– Withdrawn without fading (tolerance for 

delay) 



Sprague & Golly (2004) Best Behavior: Building Positive 

Behavior Supports in Schools 

What else does the research indicate? 

• Extrinsic rewards are valuable during 

acquisition 

– Praise and acknowledge  

• “trying” 

• “risk taking” 

• Extrinsic rewards are valuable during 

fluency building 

– Practice is sometimes boring! 



Sprague & Golly (2004) Best Behavior: Building Positive 

Behavior Supports in Schools 

 

Research on intrinsic 

motivation 
 

• The undermining effect of reward does 

not occur if students are told they have 

achieved a preset standard and the task 

is at a challenging level for them 

• Rewards have a helpful effect on 

intrinsic motivation when given 

contingent on behavior 



Sprague & Golly (2004) Best Behavior: Building Positive 

Behavior Supports in Schools 

Verbal praise has been shown to increase 

intrinsic motivation… 

“…overall, reward does not decrease 

intrinsic motivation…” 

“…the only negative effect appears when 

tangible rewards are given… for simply 

doing a task…” 
 

  

Cameron & Pierce, 1994 (pp. 363-423) 



Sprague & Golly (2004) Best Behavior: Building Positive 

Behavior Supports in Schools 

 

 
 

• If a behavior is important enough to 

require a rule/expectation….. and 

correction in cases of error, then it is 

important enough to specifically 

acknowledge the positive expression of 

the behavior 



Sprague & Golly (2004) Best Behavior: Building Positive 

Behavior Supports in Schools 

 

 

 Our behavioral goal for students 

 

• Our goal for students is to have them be 

able to self-manage their own behavior 

• If the behavior we desire of them is not 

currently functional for them, how will we 

accomplish that? 

• “What, I’m supposed to give them “bronco-

bucks for the rest of their lives???” 



Sprague & Golly (2004) Best Behavior: Building Positive 

Behavior Supports in Schools 

 

 

Moving from ‘Bronco-bucks’ to more natural 

reinforcers 

• Specificity: what did they do right? 

• Pairing the artificial with the intermediate, but 

more natural: “Thank you for _________! I’m 

proud of you and…” Adult attention. 

• One step further – every time! “…and you 

should be proud of yourself! You showed a 

lot of character!” 

 



Sprague & Golly (2004) Best Behavior: Building Positive 

Behavior Supports in Schools 

 

Implementing a school-wide 

acknowledgement system 

• The system should be school wide (for all children). 

 Recognition should (in most cases) be public to model for 

others. 

 Use recognition and acknowledgements that students 

want. 

 Acknowledge teachers as well! 

 Increase acknowledgement before difficult times 

 Re-teach behaviors if things don’t go well. 

 Deliver acknowledgements unpredictably (“You never 

know when you get a surprise!”) 

 


